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Welcome to Rustic Pathways Group Travel
By choosing to travel with Rustic Pathways, you are joining a community
of educators who are passionate about the unique learning opportunities
traveling with your students provides.
This educator’s guide explains how we design programs to foster the skills, habits, and mindsets
necessary for your students’ future success. It’s also intended to be a resource for you to help prepare
students for their Rustic Pathways program and help them process their experience when they
return home. These activities aren’t mandatory, but we’ve seen how much more students get out of a
program when their learning is extended beyond the trip experience itself. Consider how you might
use these resources in your school context.

Our Mission
We empower students through
innovative and responsible
travel experiences to
positively impact lives and
communities around the world.
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Rustic Pathways designs and further customizes student learning tools to fit our partners’ needs. If you
are interested in resources to support your students’ learning that are not included in this guide, please
contact your Program Coordinator or groups@rusticpathways.com.
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Student Impact
Rustic Pathways programs are intentionally designed to encourage students to
think critically and challenge themselves to grow personally. Our experienced
program leaders work to facilitate meaningful discussion and reflection, and
help students learn how to amplify the positive impact travel can have on
themselves and others in both global and local communities.
Focusing on these learning outcomes allows us to create programs that enable students to achieve
personal growth and make a positive contribution to our world.
1.

Openness to New Ideas and Experiences

2.

Sense of Wonderment

3.

A Belief That All People are Connected by a Shared Humanity

4.

A Desire to Positively Impact the Lives of Others

5.

Empathy

6.

Self-Awareness

7.

Humility

8.

Grit

9.

Independence

10. Intercultural Competence
For more information about our Student Impact, visit rusticpathways.com/student-impact.
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“We do not learn from our experiences, we learn
from processing our experiences.”
- John Dewey, American philosopher, psychologist, and educator
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Community Impact
There are three ways in which we work to achieve our vision of creating
a world where travel is a model of sustainable development that have a
positive impact in the places where we operate programs: responsible travel,
community service, and the Rustic Pathways Foundation.
Responsible Travel
We are committed to decreasing our environmental footprint, stimulating local economies,
supporting community initiatives, and teaching our students responsible travel practices. We travel
to locations where tourists rarely go, buy goods from locally-owned businesses, and respect local
cultures and customs. Our programs provide direct support for education, infrastructure development,
conservation, and other community projects.

Community Service
We believe through responsible travel and well-designed service initiatives that our students can gain
an understanding of pressing social and environmental challenges at a global level and help combat
these challenges at a local level by:
•

Identifying and designing long-term projects with local partners

•

Providing students opportunities to engage in meaningful service

•

Working together to achieve community and student goals

•

Monitoring and evaluating the process and impact of ongoing initiatives

•

Ensuring projects are sustainable and have a lasting impact
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The Rustic Pathways Foundation
The Rustic Pathways Foundation is a key piece of how we support the communities where we travel.
The foundation is a non-profit organization that was initially started because students returned
from programs inspired and wanted to stay involved with the communities they visited with Rustic.
Through the foundation, the Rustic community has raised nearly $190,000 in 2017 to support the
projects and communities where they traveled.
Find out how you and your class can continue supporting the community where you traveled or a
similar project by visiting rusticpathways.org.

7

20171212 Educators Guidebook.indd 7

12/12/17 5:05 PM

The Rustic Pathways Program Experience
Program Design
Rustic Pathways creates powerful travel experiences for young people and impactful relationships
with local communities. By creating opportunities for cross-cultural understanding, we participate in
building a more equitable and empathetic world.
Partnering with Rustic Pathways Group Travel offers students the chance to explore new places
and cultures, and to learn from people in communities around the world. We know that this kind of
experiential education has transformative potential, offering students the opportunity to become
more engaged global citizens.

During Your Program
During your Rustic Pathways program, students will participate in a variety of service and adventure
activities that are intentionally designed to include specific learning moments. Programs also include
opportunities for students to process those experiences through group discussions.
Orientation Discussion
Each program begins with a discussion that allows students to recognize their assumptions,
expectations, and emotions going into the trip. This is a great opportunity for goal-setting or
revisiting pre-established goals as a group.
Debrief Discussion
Students debrief as a group often during their programs, especially after a particularly meaningful
or impactful experience. These discussions allow students to process an experience and start to
make meaning of it. They often use the structure: What? So what? Now what?
Closing Discussion
At the end of each program, students reflect on their experience, consider the issues they engaged
with, contemplate their personal growth, and start to identify what action they feel compelled to
take based on what they learned.
Rustic Ties
During or after their closing discussion, groups participate in Rustic Ties, the hallmark of all Rustic
Pathways programs. This unique and powerful activity allows students to capture the memories
and emotions associated with the trip to share with one another.
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Introduction to Educator Resources
Though Rustic Pathways programs don’t require any pre-travel preparation
or post-travel reflection with your students, we recommend that educators
create essential questions and identify at least one of each type of activity to
complete with students before and after your program. Doing so will better
prepare students for the experience and help them process and apply what
they learned during travel.
Each activity will include a quick-summary chart that includes the name, time required, learning style
(kinesthetic, writing, discussion, or drawing), and format (group or individual).
Learning Styles

Activity Format

Kinesthetic

Discussion

Group

Writing

Drawing

Individual

Before Your Program
1.

Team-Building and Setting Expectations
The collective group experience is one of the key elements of a Rustic Pathways program.
We’ve found that setting norms for behavior and creating positive group culture early on lays
the foundation for a meaningful experience for all students.
Find these activities on pages 12 - 17.

2.

Creating Essential Questions
Essential questions raise important themes and ideas that have lasting value beyond the
classroom. Student learning is evident when students can articulate how their answers to
these essential questions have shifted over time. Creating thoughtful essential questions leads
to a more substantial pre-travel reflection and program experience.
Find these activities on pages 18 - 19.

3.

Pre-Travel Reflection
Independent reflection prepares students to notice shifts in their assumptions and perspectives
that occur as a result of the program. Group discussion serves as an opportunity for students
to share their thoughts collectively before traveling.
Find these activities on pages 20 - 23.
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After Your Program
4.

Post-Travel Reflection
After our most powerful programs, students incorporate some of the takeaways from their
experiences into their thinking and take action when they return home. Encouraging students
to talk about and journal about their experiences helps them to continually process and grow.
Find these activities on pages 24 - 27.

5.

Post-Travel Action
In addition to reflecting on their experience, students should also find ways to apply what
they’ve learned back to the classroom. These activities will help students contextualize their
travel experience and start to put those lessons into practice.
Find these activities on pages 28 - 31.
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1

Team-Building and Setting Expectations

Speed Meetings

30
min

Purpose

Students get to know each other better before traveling and develop a positive
group dynamic for the program.

Materials

A watch for keeping time, a bell or another signal

Preparation
1.

Prepare at least as many questions as there are pairs of students. For example, for a class of 20
students, at least 10 questions are necessary. For students who already know each other well,
choose more in-depth questions.

2.

Sample questions:
•
•
•
•
•
•
•
•
•
•

Name two adjectives that you would use to describe yourself.
How has your personality changed over the past decade?
What is one thing that scares you?
What is one thing that is easy for you but more difficult for a lot of people?
How has growing up where you grew up influenced your worldview?
What is something you are grateful for?
What is something you take for granted?
Are you excited about the food on your upcoming program? Why or why not?
What is one thing you would like to accomplish on the program?
Complete this sentence: My travel experience will be a failure if I do not…

Set Up
3.

Divide students into two equal groups. If there’s is an extra student, they can take the role of
emcee and time keeper, or a teacher can participate with students.

4.

One group sits or stands in a circle facing outwards. The second group lines up around the first
group so students face each other in pairs creating two concentric circles.

Procedure
5.

Ask the first question out loud. For 45 seconds, have students share their answers with the
people they’re facing.

6.

Signal that it’s time to move on. The students in the outer ring rotate one person to their left.

7.

Move to the next question. The process continues like this until each person on the inside has
spent 45 seconds with each person on the outside.

Conclusion
8.

One at a time, have students try to remember and share something they learned about each
student when they spoke with them and how knowing this information might help them
support that person on the program.

12
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Team-Building and Setting Expectations

Looks Like, Sounds Like

1

45
min

Purpose

Students create norms for behavior that will guide the group during their
experience. This is a great precursor to the pre-departure reflection.

Materials

Notebooks, a chalkboard or whiteboard, pens or pencils

Procedure
1.

Independently, students write or draw what it looks like and sounds like to to treat other group
members with respect while traveling.

2.

Students meet in pairs to compare and consolidate their lists for five minutes.

3.

Each pair shares an idea out loud. A facilitator or volunteer student tracks ideas on the board.
Consider separating ideas into two columns: “Looks like…” and “Sounds like…”

4.

Continue to solicit unique contributions from the class until students have shared everything
they consider important to include. Encourage students by letting them know there are no
wrong answers here as long as they’re being honest.

5.

Repeat previous steps asking what it looks like and sounds like to treat people in the host
country with respect.

6.

Ask students if there are any items that they wouldn’t want to include in a list of norms of
behavior for their upcoming travel experience. Consensus and student ownership are key.

Conclusion
7.

Point out to students that they’ve created their own set of guidelines for their program. Share
these guidelines with your Rustic Pathways Program Coordinator or Program Leaders. While
traveling, periodically check in with this list to evaluate how you’re doing on the norms you set.
Some groups write their list on a fun item like a frisbee or a flag and bring it with them.
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1

Team-Building and Setting Expectations

Circles of Growth

30
min

Purpose

Based on the Zone of Proximal Development, this activity prepares students to travel
by having them envision situations that are conducive to learning and growth.

Materials

Tape or string, space to move around

Preparation
1.

Using tape or string, make three concentric circles on the ground. The smallest should be big
enough so that all students fit inside if they stand close to one another. The next circle should
encompass the smallest circle and the last and largest circle should encompass both so that
students could hold hands along its edge.

Introduction
2.

Discuss the idea that we learn and grow in stages. If you found yourself alone in the ocean
before you were taught to swim, you’d certainly panic. Instead, we’re taught to swim in steps
that divide the larger challenge into a series of smaller ones and our parents, teachers, and
coaches support us as we progress from one step to the next. As soon as we’re comfortable
with one step, we can work on the next, which now feels more doable.

3.

Explain to students that each of the circles on the floor represents a zone. On the inside is
the “Comfort Zone” where things come easy. Give a personal example of something that you
feel very comfortable doing. Next, explain that what you feel very comfortable doing might
challenge someone else. The second zone is the ideal zone for learning and growth, hence the
name “Growth Zone.” The outer circle is the “Panic Zone” where we’re so uncomfortable with
something, it causes anxiety. When we’re panicked, we can’t learn or grow.

4.

Ask students to name some of the emotions and feelings associated with each zone.

14
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Team-Building and Setting Expectations

1

Procedure
5.

Ask students some of the questions below and ask them to move to the proper zone—the
more comfortable they are, the closer to the center. The more panicked, the closer to the outer
edge. How do you feel about…
•
•
•
•
•
•

Snakes?
Heights?
Taking public transportation?
Speaking in front of the class?
Singing solo?
Telling someone in your family that
you love them?
• Eating a chili?
• Using an iPhone?
• Navigating using a paper map?

•
•
•
•
•
•

Confronting a friend?
Telling your teacher you disagree with them?
Taking a math test?
Being in charge of a group?
Cooking a meal from scratch?
Being alone and trying to communicate with
someone who doesn’t speak your language?
• Continuing to argue your position when
everyone else disagrees?

6.

After each question, pause and ask students why they’re standing where they’re standing.

7.

After going through the questions, ask if students would like to add their own.

Conclusion
8.

Ask students if they were surprised by the places where they ended up in comparison to the
rest of the class, and ask what role the presence of their classmates played in their choices.

9.

Ask students if their answers to the questions would’ve been different if they’d done this
activity five years ago. If so, how? And why?

10. Ask what role culture plays in this? Would the answers be different if we were playing with
people from a different part of the world?
11. Conclude by asking how we can encourage and support each other going from the Comfort
Zone to the Growth Zone, or respectfully tell someone when they’re encouraging.
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1

Team-Building and Setting Expectations

Cultural Suitcase

45
min

Purpose

This activity asks students to reflect on their identities. It helps them better understand
what a culture is and how culture shapes the way we experience the world.

Materials

Paper and pens, pencils, colored pencils, or markers

Introduction
1.

Ask students to define the word “culture” in small groups, then share as a group. Point out
similarities and differences between groups.

2.

Read this definition of culture: A culture is a way of life of a group of people—the behaviors,
beliefs, values, and symbols that they accept, generally without thinking about them, and are
passed along by communication and imitation, often (but not always) by one generation to
the next. Tell students that we’ll talk about our individual culture and our group culture.

Procedure
3.

Ask students to draw an image of a bag, backpack, or suitcase, perhaps the one they plan to
bring on their program. They can think of this bag as holding their individual identity.

4.

Ask students to list five to 10 aspects of individual culture or identity that are packed in that
suitcase. For example: female, Jewish, African-American, middle class, older brother, student,
etc. Ask students to prepare to share what they list in their cultural suitcase.
• To continue with the suitcase metaphor, ask students to also consider what kind of suitcase
items the identities are most like: like a bulky sweater that can be squished into a corner, or like
a bottle of shampoo that could spill onto everything else, or like a thick and bulky pair of shoes
that doesn’t have much give.

5.

Ask students to pair up and share their cultural suitcases with their partner. They might discuss
when they felt most proud to be associated with one of the identities they wrote down, or
when they felt sad or embarrassed to be associated with one. They also might discuss how
they’ve seen these identities influence their behaviors and values or how they play out in their
home communities.

6.

Open up the discussion. Ask students to share one or more identities that they included in their
cultural suitcase. For each identity / item, ask for clarification about how that identity shapes
the students’ life. The goal is to get students to realize their view of the world is profoundly
shaped by their cultural background. You might ask
• What does it mean to be an older sister, to be female, to be Asian-American?
• How does that specific identity shape your beliefs, values, attitudes? How have you seen this
play out in your home? In your community? In your school?
• How do you think this identity shapes the way people see you? How are parts of your identity
portrayed in the news? What stereotypes exist around them?
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Team-Building and Setting Expectations

1

Conclusion
7.

If it doesn’t flow naturally, steer the conversation toward what this means for the students’
upcoming travel experience. It helps if students think on a broader scale about their culture.
For example, you might ask what your country’s “cultural suitcase” looks like, what your home
school’s “cultural suitcase” would have in it, and what are the underlying values.

8.

Close by brainstorming some ways that students might react to and engage with beliefs,
assumptions, and value systems that are different from the ones they carry within them,
emphasizing a willingness to understand and empathize with other values and belief systems.
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2

Creating Essential Questions

Creating Essential Questions

30
min

Purpose

This activity provides a guide for developing the essential questions that shape
students’ learning during programs.

Materials

Paper and pens, pencils, colored pencils, or markers

Introduction
1.

We encourage teachers and students to play a role in defining what learning on our programs
means to them. One way to do this is to tailor your program’s essential questions around
the unique outcomes or learning you hope to foster as a result of travel. Perhaps you have
essential questions you’re working toward in your classroom and you’d like to use this travel
experience to push students thinking about those.

2.

NOTE: If your program is heavily focused on content, such as Rustic Pathways’ Critical Issues
programs, Rustic Pathways Program Coordinators can provide further guidance.

Procedure
3.

If you’re creating your essential questions from scratch, start with the first chapter
from Essential Questions: Opening Doors to Student Understanding by Jay McTighe
and Grant Wiggins called What Makes a Question Essential? The book is available at
ascd.org/publications/books/109004/chapters/What-Makes-a-Question-Essential%A2.aspx.

4.

Review McTighe and Wiggins’ defining characteristics of essential questions.
A good essential question…
• is open-ended; that is, it typically won’t have a single, final, and correct answer.
• is thought-provoking and intellectually engaging, often sparking discussion and debate.
• calls for higher-order thinking, such as analysis, inference, evaluation, prediction. It can’t be
effectively answered by recall alone.
• points toward important, transferable ideas within (and sometimes across) disciplines.
• raises additional questions and sparks further inquiry.
• requires support and justification, not just an answer.
• recurs over time; that is, the question can and should be revisited again and again.

5.

Start with the understandings that you hope students gain during their program. Make a list
from the very specific content-related outcomes to the broader, more personal outcomes.
Then ask yourself what questions you’d ask to generate those outcomes.

6.

Narrow this list to what seems most important and connected to the travel experience.
Incorporating your essential question creation with an activity that asks students what they
want out of the program can be a powerful exercise in creating student-centered learning.
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Creating Essential Questions
7.

2

If you need some inspiration or help getting started, here are some samples of essential
questions that relate well to Rustic Pathways programs:
• What does it mean to be a member of a global community, large or small? What
responsibilities come with belonging to any community?
• How does culture shape our perspectives and experiences? How do assumptions and
expectations shape our experiences? What shapes a person’s values?
• How does experience shift our perspectives? Specifically, how does travel shift our perspectives?
• What experiences inspire sustained commitment to and positive action on issues affecting our
world? How does connecting with other members of our global community change the way
we think about global social responsibility?
• What is service to others? What motivates service to others? Is service to others critical to our
world? Should the benefits of service be reciprocal?
• What is conservation? What motivates conservation? Is conservation critical to our world?
Who benefits from conservation? How do they benefit?
• If a community has limited resources, who decides how to spend them? What should their
priorities be and who makes those decisions?
• What is leadership? How do the values and qualities depend on culture and context?
• What aspects of humanity are universal? How do you know?

Conclusion
8.

Let your Rustic Pathways Program Coordinator know your group’s essential questions you’ve
come up with so that our Program Leaders and Country Management Teams can incorporate
them into the travel experience.
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3

Pre-Travel Reflection

Pre-Travel Individual Reflection

25
min

Purpose

Individual reflection is an essential part of the pre-travel experience and prepares
students to understand how traveling changes their perspectives.

Materials

Paper or journals and pens or pencils

Introduction
1.

Explain that consistent reflection deepens any travel experience. Reflecting prior to the
experience makes perspective shifts that occur while traveling or after returning home more
noticeable and more meaningful.

2.

In order to invest students in their experience, generate questions that hook their attention
and spark their curiosity about the country and community where they’re traveling, as well as
the kind of experience they hope to have individually and as a group. You don’t need to dive
right into the essential questions, but you should lead toward them. For example:
• The purpose of traveling and what they’re bringing to the experience, including their own
cultures, assumptions, and expectations.
• The experience they hope to have and the impact they expect to make while traveling.
• How their travel experience might impact them in the future.

Procedure
3.

Students reflect individually in a journal on one or more of the reflection questions.

Complementary Activity: Pre-Travel Group Reflection Fishbowl on page 23.
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Pre-Travel Reflection

Roaming Conversation

3

45
min

Purpose

This activity deepens students’ engagement with the reflection questions by asking
them to build on their personal reflections through silent group interaction.

Materials

Chart paper, dry-erase boards, or chalk boards, pens or pencils, and sticky notes

Preparation
1.

Choose questions that will be particularly thought-provoking for students. Use the essential
questions and the pre-travel individual reflection questions as a guide. You should have six
questions minimum.

2.

Write each question in large print on a piece of chart paper or on the chalkboard. Make sure
to spread the questions out around the room.

Introduction
3.

Explain to students that they will walk around the room responding to the questions by
writing their answers on the paper or chalkboard. No talking is allowed during this activity.

Procedure
4.

For approximately 10 minutes, everyone walks around the room and answers some of the
posted questions on the chart paper or boards.

5.

After everyone has had time to answer two or three questions, students may continue to
provide original answers or add written reflections under their classmates’ answers to elaborate
on or respond to an idea. Consider providing students with sticky notes for comments.

6.

Students and facilitators point out interesting comments during the chalk talk by placing a
star to signify importance or a checkmark to indicate agreement. Students can also physically
point and gesticulate, but even this is done silently.

7.

After about 20 minutes, students stop in front of one question they found interesting, or where
the written conversation became particularly thought-provoking. Make sure the groups in
front of each question are fairly even in size.

8.

In each group, students summarize the themes that emerged in response to the question.

Conclusion
9.

Each group shares its summary with the entire group.

10. Finish with a group reflection with the entire class. At the end of the discussion, ask students to
share their thoughts about this activity and how it relates to their upcoming travel experience.
Complementary Activity: Pre-Travel Group Reflection Fishbowl on page 23.
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3

Pre-Travel Reflection

Letter to Self

30
min

Purpose

Writing a letter to themselves is one way for students to examine their expectations,
set goals, and begin their reflective practice before departing for their program.

Materials

Paper, envelopes, pens or pencils, stamps optional

Procedure
1.

Students write a letter to themselves, freely or in response to a prompt. For example:
• Three expectations they have for themselves, their group, and the communities they’ll visit.
• Three hopes they have for their program.
• Three emotions they’d experience during the program, if it’s everything they hope for.
• Three personal goals for their program.

2.

Letters are sealed and collected for safekeeping.

Conclusion
3.

Return the letters to students following the program before their closing discussion or after
the program is complete. Have them reflect on the differences between their expectations
and their program experience.

Complementary Activity: Pre-Travel Individual Reflection on page 19.

22

20171212 Educators Guidebook.indd 22

12/12/17 5:05 PM

Pre-Travel Reflection

Pre-Travel Group Reflection Fishbowl

3

45
min

Purpose

This activity is a structured conversation that pushes students to listen carefully to
each other. Here it’s used to discuss specific takeaways from the Pre-Travel Individual
Reflection and develop shared expectations about the upcoming travel experience.

Materials

Paper and pens or pencils

Set Up
1.

Divide students into two groups. One group will sit in a circle facing the middle. The second
group will surround the first group on the outside.

Procedure
2.

On the inside of the circle, students share their reactions to the pre-travel individual reflection
questions and discuss what they hope to gain from this experience. Teachers may narrow the
conversation to two or three particularly compelling questions or topics that have emerged
leading up to this activity or let the conversation flow freely.

3.

Students on the outside remain silent listening to students on the inside of the circle. Each
student on the outside of the circle can monitor one student on the inside, tracking his or her
role and contribution to the conversation; monitor the general themes emerging; or write
down their reactions to what their classmates say.

4.

Students on the outside can tap into the inner circle throughout the conversation when they
feel they have something valuable to contribute. Then students in the outer circle should
replace someone who has already spoken on the inner circle. Alternatively, the conversation
on the inner circle can continue until everyone has contributed and the entire inner circle can
switch roles with students on the outside.

Conclusion
5.

Students share how it felt to be on the inner circle as well as some of the takeaways they
recorded while on the outside of the circle. Facilitators can use this conversation to push the
students toward developing a set of shared expectations for their travel experience. Using the
essential questions as a guide can be helpful for this step.

Complementary Activity: Pre-Travel Individual Reflection on page 19.
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4

Post-Travel Reflection

30

Key Phrase Journal

min

Purpose

This activity encourages students to continue to reflect through journaling,
providing them with a structure that helps make meaning of their experience.

Materials

Notebooks and pens or pencils

Introduction
1.

Provide students with a list of keywords. Five phrases per entry is usually sufficient. You can
choose them prior to the assignment for cohesion or allow students to choose their own. Here
are some suggestions:
•
•
•
•
•
•
•
•
•
•
•
•

The assumptions I had
Create change
Impact on the community
My privilege
My responsibility as a traveler
Shift in my worldview
Valuing another person’s perspective
Society, culture, and institutions
Decision-makers
Potential solutions to local challenges
Challenge my perspective
The context of global development

•
•
•
•
•
•
•
•
•
•
•

A deeper understanding of
Local stewardship
What I’ve noticed about myself
Recognizing my own talents
The need to collaborate
The definition of wilderness
The time I spent outside
Challenged mentally
Challenged physically
The capabilities of others
The impact of travel on my ideas about

Procedure
2.

Students write a journal entry that incorporates the chosen key phrases.

Conclusion
3.

Ask each student to find one example of a key phrase integrated into their journal reflection
that they would like to share with others.

4.

Share in pairs or with the class. Draw parallels between and highlight diversity in their reflections.

5.

Discuss whether the program has influenced students’ current or future thinking or actions. If
the answer is yes, ask students to share how it has changed.
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Post-Travel Reflection

Connecting the Dots

4

30
min

Purpose

Similar to Key Phrase Journal, this activity focuses on the interconnectedness of our
experiences and gives students a structure for reflection.

Materials

Chalkboard or whiteboard, journals, pens or pencils

Introduction
1.

Students shout out words or phrases to describe their experience. You could do this after an
activity on program and bring the list home, or students can create the list in retrospect.

2.

From the list, ask students to choose five words or phrases and write them in random places
on their journaling page with space between them.

3.

Discuss what “connecting the dots” means or ask students if they’ve ever drawn a picture using
a dot-to-dot coloring book. Explain how when we connect a few dots, the whole picture
becomes much clearer. In the same way, when we notice the interconnectedness of certain
aspects of our experience, the larger meaning becomes more apparent.

Procedure
4.

Students freewrite (do not stop writing, even if they have to continually repeat the same word)
for 10 minutes about how their five items are related. Students can write by line trying to
incorporate the existing words into their reflection, or write sentences in between the words,
making a map of words or clusters on their page. Students should feel free to be creative here.

Conclusion
5.

Ask students to share an example of a connection they made between two words or how they
connected them in pairs or with the class as a whole.
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4

Post-Travel Reflection

One Minute in Detail

45
min

Purpose

This exercise is designed to help students practice their observation skills. It
encourages students to take in the details of the moments that make up their
experience and to continuously re-examine their meaning.

Materials

Notebooks and pens or pencils

Introduction
1.

Discuss with students how a series of individual moments make up our lives. Often we can’t
see all the layers of meaning embedded in an experience until we examine it closely.

Procedure
2.

For five minutes, students reflect on just one minute of their program experience.

3.

For approximately fifteen minutes, students describe that minute in detail in their journals.

4.

After a few days or a few weeks, students repeat this exercise, focusing on the same minute as
before without re-reading their prior entry.

5.

Students compare their entries.

Conclusion
6.

In pairs, have students discuss how their reflections differed. Are different details included? Is
the focus the same? Are there new layers of meaning? Why?

7.

Each person shares one interesting difference between the first and second reflections and
posits an explanation for that difference.

8.

Emphasize that students will continue making meaning of this experience well into the future.
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Post-Travel Reflection

4
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5

Post-Travel Action

Changemakers in Action

90
min

Purpose

This activity inspires solution-oriented thinking and empowers students to think
about issues in their communities and how to solve them.

Materials

Computer or paper, pens or pencils, and poster board

Preparation
1.

Write these quotes on small pieces of paper.
• “The planet does not need more successful people. The planet desperately needs more
peacemakers, healers, restorers, storytellers, and lovers of all kinds.” – Dalai Lama
• “Vision without action is merely a dream. Action without vision just passes the time. Vision
with action can change the world.” – Joel A. Barker
• “Never doubt that a small group of thoughtful, committed citizens can change the world;
indeed, it’s the only thing that ever has.” – Margaret Mead
• “The secret of change is to focus all your energy not fighting the old, but on building the
new.” – Socrates
• “Don’t ask what the world needs. Ask what makes you come alive, and go do it. Because what
the world needs is people who have come alive.” – Howard Thurman
• “The best way to predict your future is to create it.” – Abraham Lincoln

Introduction
2.

Introduce the purpose of the activity to students. You might say something like this:
• “The ‘somebody should do something’ complaint is widespread. Remember, you all are
‘somebody’ too, and people we think of as change makers were just ‘somebody’ before they
did that thing they became known for. This activity is to help spark your thinking on how you
might take action on an issue you care about.”
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Post-Travel Action

5

Procedure
3.

Students discuss one quote per group of two to five students then share with the whole group.
• What does the quote mean? What is the author saying?
• Do students agree? Why or why not?

4.

As students share, other students and the teacher ask follow-up questions and make
connections between groups and their reactions to the quotes.

5.

Students define the word “change maker” and make a list of people they know, from history or
personally, who exemplify this word.

6.

Students discuss this question in their groups: How many times have you complained about
something but done nothing to fix it?

7.

Students define an important issue by following these steps:
• Students make a list of answers to these questions:
• What’s something that bothers you about your school or your community?
• What’s something that frustrates you that is not getting any attention from authority
figures?
• Share answers as a large group, noting trends and priority areas.
• What issues or categories come up multiple times?
• Are there issues that, if solved, render others irrelevant? Prioritize those.
• Students decide on one important issue to focus on for the rest of this activity.

8.

Students create a shared vision:
• How would you like to see your school or community improved?
• What does “done” look like to you?

9.

Students make a plan and create a poster to share their idea:
• Why should we care about your project?
• What people or organizations already work on this issue? What is important to them?
• How can you create a new future on this issue in your school or community instead of just
reacting to the problems of the past?
• What exactly do you want people to do? When? How?

10. Students present their visions and their plans.
Conclusion
11. Thank students for sharing their ideas. Ask students how they can build a culture of changemaking for themselves, their schools, and their communities.
• What do you need (to have, to feel, to know, etc.) to respond to problems with actionable
solutions rather than flat complaints?
12. End with a word of encouragement or this quote from Chinese philosopher Laozi: “A journey
of a thousand miles begins with a single step.”
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5

Post-Travel Action

Student Organized Speaker or Panel Discussion
Purpose

The purpose of this activity is to empower students to continue learning about key
topics from their program after they return home and for them to make connections
between their travel experiences abroad and their home community. Students
will learn to identify and outreach to potential speakers / panelists and share the
responsibilities associated with organizing an event.

Materials

A location for the event equipped with necessary sound and projection equipment

Introduction
1.

Students make a list of people in their home community that might have knowledge or
connections to the location where they traveled, such as college professors, community
members with ties to the location, or nonprofit workers. They can either be connected to the
location where the group traveled or to a topic that was relevant to the program.

Procedure
2.

Students search for names and contact information of the people on their list—this will be the
list of potential panelists or guest speakers.

3.

Students divide tasks associated with the hosting the event amongst themselves. Those could
include booking the location, reaching out to and scheduling panelists, event promotion,
selecting an emcee, planning the panel structure or speaker introductions, organizing
technology, and event set-up. Every student or group of students should have a stake in the
event coming together successfully and should be held accountable for their responsibilities.

4.

Create a schedule of responsibilities and set deadlines. Planning should start at least a month
before the event is scheduled to take place.

5.

Practice making phone calls or creating emails in pairs before reaching out.

6.

Students provide weekly status updates on tasks. Teachers offer support as needed.

7.

At a final whole group check-in one week before the event, students confirm to one another
that all the pieces are in place.

8.

Students run the show with the panelists or speakers!
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Post-Travel Action

5

Write for the Newspaper
Purpose

Writing an op-ed or letter to the editor is one way to take action on an issue they
feel passionate about for a public audience.

Materials

Notebooks, pens or pencils, computer

Introduction
1.

Students discuss their takeaways from the program focusing on the historical and current
events affecting the communities and countries they visited. Is there an issue they learned
about that isn’t getting enough attention in the media? Is there an issue that relates closely
to an event going on locally? Students choose an issue they feel passionate about and feel
motivated to bring public awareness toward.

Procedure
2.

Students discuss what makes a good argument.

3.

Students find examples of news stories related to the issue to use as source material to work
from. In addition, find examples of op-eds or letters to editors that they can draw inspiration,
including formatting, what to include, and what tone these are typically written in.
• TIP: The best letters to the editor focus on one point and explain it clearly and succinctly.
In short, students make an argument, justify its importance, provide support, and make a
recommendation. Editorials or op-eds can be longer than letters and express more personal
thoughts, opinions, and ideas, and are usually written in conjunction with an editorial piece.

4.

Students research news sources. Take note of any requirements for submission. For example,
some newspapers require that op-eds and editorials be returned to the newspaper within a
week, some have a word limit, and others will not publish letters written by people they can’t
reach by telephone.

5.

Students outline their argument and consider whether they’re writing to the general public or
a specific sub-sector of the population.

6.

Students meet in pairs to discuss their letters. Peer advising can take place before students
turn their outlines into complete letters or after they’re mostly complete.

7.

Spread the word!
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Research that Guides Our Approach
At Rustic Pathways, we use research to inform our approach to student
impact. Whether that’s Kolb’s 1984 model, which continues to shape the
field of experiential education, Vygotsky’s zone of proximal development,
or research in social and cognitive psychology and brain science, we look to
influential researchers and practitioners to guide us. Here are a few articles
you may find interesting:
Bowen, G. “Reflection in Service Learning.” Evaluation/Reflection, 2007, Paper 24.
http://digitalcommons.unomaha.edu/slceeval/24
Bradley, J. “A Model for Evaluating Student Learning in Academically Based Service.” In Troppe, M.
(Ed.), Connecting Cognition and Action: Evaluation of Student Performance in Service Learning
Courses, 1995, pp. 13-26. Providence, Rl: Campus Compact.
Bringle, R. G., & Hatcher, J. A. “Reflection in Service Learning: Making Meaning of Experience.”
Evaluation/Reflection, 1999, Paper 23. http://digitalcommons.unomaha.edu/slceeval/23
Eyler, J ., Giles, Jr., D. E., & Schmiede, A. A Practitioner’s Guide to Reflection in Service-Learning: Student
Voices and Reflections, 1996, Nashville, TN: Vanderbilt University.
Glassman, M. Dewey and Vygotsky. “Society, Experience, and Inquiry in Educational Practice.”
Educational Researcher, 2001, vol. 30, no. 4, pp. 3-14.
Kolb, D. A. Experiential Learning: Experience as the Source of Learning and Development, 1994,
Englewood Cliffs, NJ: Prentice-Hall.
Moore, C., Boyd, B. L., & Dooley, K. E. “The Effects of Experiential Learning with an Emphasis on
Reflective Writing on Deep Level Processing of Leadership Students.” Journal of Leadership
Education, 2010, vol. 9, no. 1, pp. 36-52.
Taylor, K., & Lamoreaux, A. “Teaching With the Brain in Mind.” New Directions for Adult and Continuing
Education, 2008, no. 119, pp. 49–59.
Taylor, K. “Brain Function and Adult Learning: Implications for Practice.” New Directions for Adult and
Continuing Education, 2006, no. 110, 71–85.
Zull, James E. “The Art of Changing the Brain.” Educational Leadership, September 2004, vol. 62, no. 1,
pp. 68-72.
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How to Stay Involved with Rustic Pathways
For Educators
Teacher Appreciation Program
Take advantage of our Teacher Appreciation Program, which provides discounts on summer travel
to full-time educators. Get up to 50 percent off select programs for your children.
Visit rusticpathways.com/financial-aid for more information.
Become a Program Leader
Want to get paid to travel the world? Join the Rustic staff as a summer Program Leader and lend
your expertise to students while having an incredible adventure.
Visit rusticpathways.com/careers for more information.

For Students
Rustic Pathways Alumni Association
Students who join our Alumni Association become an even bigger part of the Rustic Pathways
family. They can connect with liked-minded peers, stay involved with Rustic, and engage with our
partner communities. Alumni have access to exclusive internship and job opportunities. They’re
also eligible for special discounts and offers to use toward their next Rustic adventure.
Direct students to rusticpathways.com/alumni-association for more information.

For Educators and Students
Rustic Pathways Foundation
Fundraise for the community you visited or another Foundation project as Development
Ambassadors. Set up a class fundraising page or encourage your students to set up individual
pages to continue supporting Rustic projects and partner communities after you return home.
Visit rusticpathways.org/dev-ambassador for more information.
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Connect With Us
Join the larger Rustic Pathways community. Follow us on social media:
@rusticpathways

/rusticpathways

@rusticpathways

/rusticpathways

@rusticpathways
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800.321.4353 (toll free)
+1 440.975.9691 (international)
groups@rusticpathways.com
groups.rusticpathways.com
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